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English language learners in oakland unified school districtEnglish language learners in ELL SUBGROUPs

3 YEARS

3-6 years

6 years

Newcomer - Born outside the US and 

enrolled less than 3 years.

Recently Enrolled - Enrolled less than 

3 years.

At Risk - Enrolled for 3-6 years and

did not meet requirements for 

reclassification.

Progressing - Enrolled for 3-6 years. 

Demonstrated growth on CELDT 

performance level in the last two 

years. Met Basic Skills requirement for 

reclassification. 

Long Term - Enrolled more than 6 

years. Did not meet CELDT and Basic 

Skills requirement for reclassification.  

10,957
Total number of English Language 

Learners enrolled in OUSD schools. 

That’s 30% of the student 

population.

17% ELL 

At Risk of 

Becoming 

LTEL

33% ELL 

Recently 

Enrolled

16% ELL

Progressing

22% Long Term 

English Learner 

(LTEL)
ELEMENTARY SCHOOLS
2% LTEL

21% At Risk

22% Progressing

48% Recently Enrolled

7% Newcomer

SECONDARY SCHOOLS
65% LTEL

7% At Risk

4% Progressing

2% Recently Enrolled

22% Newcomer

7,417
Total number of 

ELLs in Grades

TK-5

3,540
Total number of 

ELLs in Grades 

6-12
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EXECUTIVE SUMMARY
ENGLISH LANGUAGE LEARNER AND MULTILINGUAL ACHIEVEMENT - MISSION & VISION
The English Language Learner and Multilingual Achievement Office’s mission and vision is to work collaboratively with all stakeholders to provide English Language Learners 
with equity and access to an excellent education, ensuring that all ELLs achieve at high levels in one or more languages and ultimately graduate college, career and community 
ready. This vision is grounded in three fundamental beliefs:

1 2 3
English Language Learners can 

achieve at high levels with the right 
supports.

The language and cultural resources 
that students bring are tremendous 
assets that they bring to their learn-

ing and that of the community.

All educators are responsible for the 
language development of ELLs.
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EXECUTIVE SUMMARY
ROADMAP TO ELL ACHIEVEMENT PRIORITIES

Due to extensive and authentic collaboration across OUSD departments, we have made great strides in either already reaching or laying a solid foundation to accomplish the 
3-year goals named in the Roadmap to ELL Achievement, and we look forward  to continuing and extending our partnerships in service of our ELLs as we address persisting 
challenges. We are excited to release the Year One Report on the Roadmap to ELL Achievement in order to highlight big wins from the year, share our progress to date toward 
each of the goals listed in our plan, and explore next steps for the coming academic year.

In August 2015, the ELLMA Office released OUSD’s Roadmap to English Language Learner Achievement, a 3-year strategic plan that identified priorities and goals to accelerate 
outcomes for ELLs in OUSD. This Roadmap is a reflection of ELLMA’s mission, vision, and fundamental beliefs, as well as a response to the Stanford Review of Services for ELLs 
in OUSD. It focuses on four strategic priorities:

MEET THE NEEDS
OF THE 

WHOLE CHILD

EXPAND & ENHANCE 
ROBUST LANGUAGE

PROGRAMS

ADVANCE
QUALITY 

EDUCATION

ALIGN POLICIES &
PRACTICES ACROSS CENTRAL 

OFFICE DEPARTMENTS
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Developed an LTEL handbook 
with research-driven guide-
lines and best practices for 
accelerating outcomes for 
LTELs.

Laid groundwork to launch 
LTEL courses in SEVEN
secondary schools in
2016-17.

Developed an LTEL handbook LTEL handbook L
with research-driven guide-
lines and best practices for 
accelerating outcomes for ating outcomes for a
LTELLTELL s.

Laid groundwork to launch 
LTEL courses in LTEL courses in L SEVEN
secondary schools in
2016-17.

EIGHT
Total number of new data 
dashboards published to 
enhance and support data-
driven instruction for ELLs.

971 eDUCATORS
Experienced professional development in language and 
literacy practices in 2015-16. 

Topics included: Content Language Objectives, High Impact 
Language Practices, Designated and Integrated ELD, Language 
Demands of Text and Task, and Literacy Practices for ELLs.

$600,000.00+
Spent on supplementary English Language Development 
materials to support teachers in English Language Development 
instruction. 

Materials included: Systematic ELD, National Geographic, 
English 3D, and Discussions 4 Learning.

Online curriculum pilots included: Imagine Learning, 
Middlebury, ST Math, and Rosetta Stone.

Launched leadership 
self-study in partnership 
with Stanford University to 
deeply engage sites in 
best practices to support 
ELL students.

Embedded the Essential 
Practices for ELL Achieve-
ment into the Single Plan 
for Student Achievement 
planning process to ensure 
every school developed an 
ELL plan.

Language, Culture and Trauma series initiated in
partnership with Community Schools and Student Services 
and Mills College on trauma-informed pedagogy for newcomer 
teachers.
 
Social Emotional Learning and Leadership Development Office 
in partnership with Mills Teacher Scholars launched teacher 
inquiry focused on building ELLs’ collaborative discussion 
skills.

Expanded Learning and Enrichment programs launched ELL 
and newcomer focused professional learning communities for 
after school program providers.

Family Engagement office engaged 311 families more deeply 
on ELL data and tools, including the ELL Snapshot.

EXECUTIVE SUMMARY
2015-16 ROADMAP TO ELL ACHIEVEMENT END OF YEAR REPORT SUMMARY

#1 - ADVANCE QUALITY INSTRUCTION

#2 - The Whole Child

#3 - expand & enhance robust language programs

#4 - Align policies & practices 
across central office

1,181
Number of newcomer 
students enrolled in 
OUSD schools from 
August 2015 to May 
2016.

41
Number of newcomer 
teachers who piloted 
components of a 
newcomer teacher 
certificate program 
through inquiry-based 
professional learning 
with university 
partners.

NEWCOMEr PROGRAMS

five
Number of additional 
schools prepared to 
launch and support 
newcomer programs in 
2017-18.

DUAL LANGUAGE PROGRAMsDUAL LANGUAGE PROGRAMs

long-term english language 
learner courses

six
Number of new 
newcomer programs 
established across 
elementary and 
secondary schools in 
2015-16; 14 schools 
with specialized 
newcomer programs in 
OUSD.

One
Number of two-way 
Dual Language 
programs launched in 
2015-16; 8 schools 
with Dual Language 
programs in OUSD.

222
Number of students
in Dual Language 
programs awarded 
OUSD’s Biliteracy 
Pathway Awards to 
recognize high-levels
of bilingualism and 
biliteracy.

Three
Number of schools 
entering a Dual 
Language program 
design year in 2016-17 
through the Fall Call 
for Quality Schools.

Developed Standards of 
Quality and a Design 
Blueprint for all 
existing and emerging 
Dual Language 
programs.



PRIORITY #1
ADVANCE QUALITY INSTRUCTION



 FOCUS AREAS IN 2016-17
In 2016-17, the ELLMA Office intends to 
expand and deepen many of the pro-
fessional learning opportunities we ini-
tiated in 2015-16 to further our impact.

One area of significant focus in sec-
ondary for next year is to deepen the 
ELLMA Office’s partnership with the 
Linked Learning Office through direct 
connections to pathway coaches to 
ensure ELLs are able to meaning-
fully participate in Linked Learning 
Pathways and have increased access 
to A-G credit bearing classes. Both of 
these initiatives will increase OUSD’s 
ability to ensure more ELLs are able to 
graduate and meet four-year university 
or college requirements. 

Despite overall increases in reclassi-
fication rates over the last 3 years, we 
have seen stagnation in reclassification 
rates at the elementary school level. In 
response, a major instructional focus 
for next year will be Integrated and 
Designated English Language Devel-
opment for teachers of elementary 
ELLs across all proficiency levels. 
We will provide all high-ELL count ele-
mentary school leaders and teachers a 
foundation in the ELA/ELD state frame-

work, and in partnership with WestEd, 
we will develop 4 lab ELL elementary 
schools that will act as a model for In-
tegrated and Designated ELD practic-
es. In addition to building expertise in 
Designated and Integrated ELD prac-
tices, we will also pilot modules and 
teacher-led inquiry on the strategic 
use of home language in order to 
identify best practices and strategies 
to support teachers to honor our ELLs’ 
language and cultural assets and fur-
ther strengthen their academic content 
knowledge and skills. 

While we were able to pilot alternative 
reclassification criteria with a select 
number of schools this year, we will re-
new collaboration with Programs for 
Exceptional Children (PEC) on iden-
tification, reclassification, and sup-
port of dual identified (SPED-ELL) 
students. This includes a facilitated in-
quiry into the SPED identification pro-
cess for newcomers involving site vis-
its, classroom observations, and focus 
group interviews, a larger scale pilot 
of alternative requirements for reclas-
sification of dual identified students, 
and collaboration with Research, As-
sessment & Data (RAD) to provide more 
guidance in administration of CELDT 
for students with IEPs. 

PRIORITY # 1
ADVANCE Q UALITY INSTRUCTION
Robust academic instruction with a fo-
cus on content and language integra-
tion is the primary lever to ensure ELLs 
are making the progressive and sus-
tained academic gains needed to be 
college, career and community ready. 
To this end, the Roadmap focuses on 
1. ensuring ELLs have access to and en-
gagement in the standards, 2. provid-
ing high-quality standards aligned ma-
terial to schools, 3. providing teachers 
with on-going professional develop-
ment in language and literacy practic-
es, and  4. providing ELLs with special 
needs comprehensive services and in-
struction.

 SUCCESS AREAS IN 2015-16
In service of this priority, we’re proud to 
have accomplished the following: 

 Integrated a language focus in the 
Teacher Growth and Development 
System (TGDS), OUSD’s new teacher 
evaluation system, and corresponding 
trainings. This sets conditions to ensure 
teachers are expected and supported 
to make progress toward proficiency 
in language development instructional 
practices, especially leveraging content 
language objectives to support stu-
dent learning.

 Reached 971 teachers and educators 
through online and in-person profes-
sional development on language 
and literacy practices for ELLs.

See p.8 highlights: Professional devel-
opment for teachers of ELLs 

 Purchased over $600,000 in En-
glish Language Development sup-
plementary materials, including 
elementary materials for ELLs across 
proficiency levels and materials target-
ed for newcomers and Long-term ELLs. 
These materials include Systematic 
ELD, National Geographic Learning, En-
glish 3D, Discussions 4 Learning, Imag-
ine Learning, Middlebury, ST Math, and 
Rosetta Stone. 

 Piloted components of a newcomer 
teacher certificate program in collab-
oration with Mills College. Mills College 
now offers this certificate program and 
we are actively seeking grant funding 
to provide tuition assistance to com-
mitted OUSD teachers of ELLs.
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PRIORITY #1
ADVANCE QUALITY INSTRUCTION  - HIGHLIGHTS

In 2015-16, the ELLMA Office, often in 
partnership with Teaching and Learn-
ing, led and piloted innovative pro-
fessional development opportunities 
and communities of practice to build 
capacity of school leaders and teachers 
to support the needs of ELLs in OUSD. 
We’re especially proud of the select 
professional learning opportunities 
featured below:

 Language and Literacy Common 
Core Teacher Leaders (CCTL)

Charged with accelerating language 
and literacy outcomes for diverse learn-
ers at 24 schools across OUSD, CCTLs 
supported intervention and built ca-
pacity at their sites through coaching, 
facilitating Professional Learning Com-
munities and designing professional 
development for staff. To support this 
work, the Language (ELLMA) and Liter-
acy team offered one-on-one coaching 
relationships as well as weekly profes-
sional development designed to deep-
en understanding of research-driven 
language and literacy practices, per-
form inquiry on intervention work and 
enhance coaching skills.

 Built Capacity to Implement 
Language Development Practices 
Across Grade-Level Spans.

The ELLMA office convened teacher 
groups to lead designated ELD Inqui-
ry Groups to study, modify, and codify 
research-based ELD practices like Lily 
Wong Filmore’s “Juicy Sentences” or 
Pauline Gibbon’s “Text Reconstruction” 
within an Oakland context. Addition-
ally, Stanford’s Jeff Zwiers  presented 
“High Impact Language Practices” for 
Integrated and Designated ELD at two 
Common Core Anchor days.
 

 Piloted High Quality Professional 
Learning Online Modules and Vid-
eo-Based Learning Opportunities 
Through Teaching Channel Teams 
and Other Online Platforms.

This included screencasts or learning 
modules on High Impact Language 
Practices, supports for teachers of new-
comers, implementation of Systematic 
ELD, and development of content lan-
guage objectives.

PROFESSIONAL DEVELOPMENT FOR ELL TEACHERS
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PRIORITY #2
MEETING THE NEEDS OF THE WHOLE CHILD



PRIORITY #2
MEETING THE NEEDS OF THE WHOLE CHILD
As a full-service community school dis-
trict, OUSD is committed to fully sup-
porting our English Language Learners 
and their families. To make this a reality, 
the Roadmap commits to 1) ensuring 
school is a safe, inclusive, environment 
and 2) engaging students, families and 
the community to become authen-
tic partners in making informed deci-
sions affecting our students’ education. ffecting our students’ education. ff

 SUCCESS AREAS IN 2015-16
In service of this priority, we’re proud to 
have accomplished the following:  

 Provided professional develop-
ment on trauma-informed practices 
for ELLs and newcomer teachers.  This 
professional development series sup-
ported teachers to understand the root 
causes and manifestation of trauma, the 
impact trauma has on students’ learning 
and how educators can be responsive 
to the signs of trauma in order to better 
serve our ELLs, especially newcomers, 
who regularly enter schools impacted 
by deeply traumatic experiences. 

 Social Emotional Learning and Lead-
ership team led professional learning 
for SEL focal schools intended to build 
teachers’ capacity to create inclusive 
and welcoming environments for 

students. This included integrating SEL 
practices in all High School Pathways, 
with a focus on Skyline, and an elemen-
tary teacher inquiry group focused on 
building ELLs’ collaborative discussion 
skills. 

See  p.11 highlights: SEL Professional 
Learning enhances ELL engagement

 Expanded Learning and Enrichment 
programs launched ELL and newcom-
er professional learning communi-
ties for after school program pro-
viders designed to address the unique 
social-emotional and developmental 
needs of ELLs. 

 Collaborated with family engage-
ment and the community schools office 
to reach 311 families through work-
shops on reclassification and the ELL 
Snapshot, Superintendent Parent Fo-
rums and the LCAP ELL Subcommittee. 

See p.11 highlights: Parent Workshops 
to support Reclassification

 FOCUS AREAS IN 2016-17
Oakland Unified School District is com-
mitted to fully supporting our English 
Language Learners and their families, 

and we know there is so much more 
we can do to activate resources and en-
gage families to address the social and 
emotional wellbeing of our ELLs in or-
der for them to also thrive academically.

One of the findings from the Stanford 
Review that resonated the most with 
OUSD educators and the community is 
that “bullying occurs at roughly half of 
the elementary and secondary schools 
in the study, and is experienced par-
ticularly by newcomers to the district.” 
Next year, we will continue to raise 
awareness and address bullying of 
immigrant students through an in-
creased focus on restorative practic-
es, secondary advisory curriculum, 

trauma-informed pedagogy and SEL 
signature practices.

Additionally, we will continue to col-
laborate with the Community Engage-
ment Office to develop a year-long 
sequence of community engage-
ments to empower families with in-
formation to support their ELLs. This 
includes continuing workshops on re-
classification through Superintendent 
Parent Forums, engagement with the 
LCAP ELL subcommittee, and improved 
communication to equip all families 
with the information needed to make 
informed decisions on language pro-
grams for their students.   
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PRIORITY #2
MEETING THE NEEDS OF THE WHOLE CHILD - HIGHLIGHTS

“The strategies and various activators I learned through the Engaging 
Schools PLC, which I especially employed during warm up discussions, for 
example, ‘toss one, take one’ combined with pair shares helped me to solve 
a lot of the challenges I faced with my English Language Learners, especially 
those that were shy or introverted,” shared Jimmy Barbuto, a teacher at Sky-
line High School. 

He further elaborated, “The strategies were tools that were easy to incorpo-
rate into any lesson plan, and more importantly, they helped me to build a 
more comfortable environment in which my ELLs felt more free to speak, 
raise their hands, and collaborate with one another. It also gave me oppor-
tunities to encourage students to leverage their home languages in order to 
make meaning.” 

Jimmy’s reflection on his social-emotional learning PLC through Engaging 
Schools this past year reflects the research highlighting the importance of 
instruction that builds on students’ cultural and linguistic assets and ensures 
ELLs are active contributors to their learning. 

In OUSD, led by the Social Emotional Learning and Leadership Team, we 
are excited to build teachers’ capacity to increase opportunities for student 
voice, interaction, engagement and collaboration - all social-emotional 
learning skills essential for ELLs to thrive in school and ensure that all class-
rooms and schools will be inclusive, safe, and welcoming places for ELLs of 
all backgrounds. 

SEL PROFESSIONAL LEARNING ENHANCES ELL ENGAGEMENT

PARENT WORKSHOPS  TO SUPPORT RECLASSIFICATION

From Local Control Accountability Plan meetings to Superintendent parent 
forums, OUSD hosted numerous community engagements designed to in-
crease the capacity of parents of ELLs to influence decisions on policy, pro-
gram and practice both at their site and district level. 

One of the most powerful engagements, offered in partnership with Oak-
land Community Organizations, was a February workshop on reclassification 
and the use of the ELL Snapshot as a goal setting tool for ELLs and their fam-
ilies. ELL parent leaders from six different schools were trained on the impor-
tance of reclassification for ELLs and the use of the ELL Snapshot as a tool for 
setting goals toward this achievement. In the workshop, parents were asked 

to brainstorm opportunities to leverage the ELL Snapshot and questions or 
recommendations they might share with teachers and school leaders during 
these opportunities. Parents then had the opportunity to go back to their 
school sites and share insights with their principals, with great effect! We in-
tend to host this workshop again in September before the CELDT is admin-
istered.

11



PRIORITY #3
EXPAND & ENHANCE ROBUST LANGUAGE PROGRAMS



PRIORITY #3
EXPAND & ENHANCE ROBUST LANGUAGE PROGRAMS
OUSD seeks to expand and strengthen newcomer, Dual Language (including two-way immersion and developmental bilingual) and LTEL language programs in order to meet 
the unique needs of each of our ELL subgroups. The Roadmap lists three goals to expand and enhance language programs in OUSD: 

OUSD has a PK-12 Dual Language & Multilin-
gual Pathway, including two-way immersion 
and developmental bilingual programs, that 

ensures every child in OUSD has the opportu-
nity to become biliterate and bilingual.

DUAL
LANGUAGE 
PROGRAMS

OUSD expands LTEL courses in secondary 
schools to accelerate student outcomes for 

Long-term English Learners. 

LTEL
COURSES

OUSD has high-quality newcomer programs 
at all school levels that meet the demographic 

demand.

NEWCOMER
PROGRAMS

13



 SUCCESS AREAS IN 2015-16
In service of this priority, we’re proud 
to have: 

 Developed and implemented a Dual 
Language school design process 
and common standards of quality
for existing and emerging Dual Lan-
guage programs.

 Launched 1 two-way immersion 
program at International Community 
School and 2 one-way developmental 
bilingual programs at Manzanita Com-
munity School and Fred Korematsu 
Discovery Academy.

 Awarded Greenleaf, Melrose Leader-
ship Academy and a new magnet Dual 
Language middle school multi-year 
grants to design and implement in-
novative dual language programs 
through the Call for Quality Schools. 

See p.15 highlights: Fall Call for 
Quality School supports language 
program exploration and expansion 

Provided professional learning for 
Dual Language teachers and leaders 
to address the specific skills needed 
in Dual Language programs. This in-

cluded launching Oakland Language 
Immersion Advancement in Science 
(OLAS) which aims to build  the lead-
ership capacity and pedagogical con-
tent knowledge of Instructional Lead-
ership Teams (ILTs) to implement the 
Next Generation Science Standards in 
the Dual Language context. OLAS is a 
grant funded initiative in collaboration 
with the science team and the Univer-
sity of California, Berkeley.

 Launched the inaugural Biliteracy 
Pathway Awards to recognize 222 
students in Dual Language Pro-
grams for achievement in bilingualism 
and biliteracy.

 FOCUS AREAS IN 2016-17
In 2016-17, the ELLMA office will con-
tinue to drive toward our vision to 
develop a robust PK-12 Multilingual 
Pathway in OUSD. To do so, we will 
continue the design work initiated by 
the Call for Quality Schools and sup-
port the three funded dual language 
programs, Greenleaf Elementary, Mel-
rose Leadership Academy, and the pro-
posed Dual Language Middle School 
through a design year in preparation 
for a first year of implementation in 
2017-18. We will also be supporting 

a number of schools with early exit 
programs or 1-way dual language pro-
grams through a language program 
cohort to fully explore the potentially 
offered language programs in OUSD ffered language programs in OUSD ff
and engage with their communities on 
plans for next steps.

In support of our existing dual lan-
guage programs, we will use the OUSD 
Essential Practices for ELL Achievement 
and the Dual Language Guiding Prin-
ciples to support existing dual lan-
guage leadership teams to self-as-
sess, set goals and work to improve 
their program as well as continue to 
partner with the Science department 
and UC Berkeley to further the Oakland 
Language Immersion Advancement in 
Science initiative.

Additionally, we will build on the 
success of the inaugural Biliteracy 
Pathway Awards by expanding the 
awards to honor additional languag-
es and leveraging the process as a pri-
mary lever for dual language schools 
to monitor each student’s progress to-
ward biliteracy. Lastly, we will continue 
to work to align and enhance central 
office systems, including enrollment 
policies, bilingual teacher pipelines, 
and data systems to support the suc-
cess of dual language programming. 

PRIORITY #3
EXPAND & ENHANCE ROBUST LANGUAGE PROGRAMS - DUAL LANGUAGE PROGRAMS

DID YOU KNOW...
OUSD’s Dual Language 
programs are for stu-
dents from ALL language 
backgrounds. 

Research shows Dual 
Language programs are 
the most effective lan-
guage program for ELLs. 

Dual Language programs 
strive to achieve the 
ABCs: Academic profi-
ciency, Bilingualism and 
biliteracy and cultural 
competency.

Oakland has adopted the 
California State Seal of
Biliteracy and estab-
lished our own Biliteracy 
Pathway Awards.

14



PRIORITY #3
EXPAND & ENHANCE ROBUST LANGUAGE PROGRAMS - DUAL LANGUAGE PROGRAMS HIGHLIGHTS

Through the Call for Quality Schools, 
seven schools opted in to intentionally 
consider and design the expansion or 
development of either their dual lan-
guage or newcomer program. Moyra 
Contreras, principal of Melrose Lead-
ership Academy, shared, “Through 
this design process, our school got the 
necessary time and resources to think 
deeply about our expanding middle 
school program. For example, we were 
able to work closely with students and 
parents to elaborate on how our school 
will incorporate and elevate student 
voice in all aspects of the program 
across grades K-8, something we’ve 
been wanting to get to for a long time.”  

Recognizing the need to provide op-
portunities for District-run schools 
to implement innovations to better 
support ELLs, the Continuous School 
Improvement office initiated the Call 
for Quality Schools, which has served 
as the ELLMA office’s main driver 
this year to expand dual language  
and newcomer programs in OUSD.
Through this process, OUSD was able 
to develop and implement a robust 

design process in which school teams 
completed a self-assessment, attended 
school visits, explored anchor texts, par-
ticipated in conferences, engaged their 
communities, collaborated with other 
emerging language programs, and de-
veloped written proposals - all in sup-
port  of designing language programs 
that will support ELLs and their fami-
lies to achieve their goals and dreams. 

We’re excited to announce that Garfield 
Elementary School, Greenleaf Elemen-
tary School, Melrose Leadership Acad-
emy, and a proposed Dual Language 
Middle School were all awarded multi-
year grants. Greenleaf and the Dual 
Language Middle School will be newly 
designed programs. Melrose Leadership 
Academy will be working to expand their 
existing K-5 dual language program into 
middle school grades, and Garfield Ele-
mentary School will redesign their ex-
isting program to incorporate a neigh-
borhood newcomer program. Bridges 
Academy, East Oakland Pride, Esperan-
za, and International Community School 
also received targeted support funds 
to improve their language programs.

“Through this design process, our school got the nec-
essary time and resources to think deeply about our 
expanding middle school program. For example, we 
were able to work closely with students and parents 
to elaborate on how our school will incorporate and 
elevate student voice in all aspects of the program” 

Moyra Contreras, Principal at Melrose Leadership 
Academy.

CALL FOR QUALITY SCHOOL SUPPORTS LANGUAGE PROGRAM EXPLORATION AND EXPANSION 
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 SUCCESS AREAS IN 2015-16
In service of this priority, we’re proud to 
have: 

 Launched 6 new, newcomer pro-
grams in 2015-16 including those at 
Castlemont, Esperanza, Fred Korem-
atsu Discovery Academy, Manzanita 
Community and Urban Promise Acad-
emy. OUSD provided a total of 14 new-
comer programs district-wide in 2015-
16 to proactively meet the increased 
enrollment of 1,200 newcomers this 
year. 

 Awarded Garfield Elementary a 
multi-year award to design and im-
plement an innovative neighbor-
hood newcomer program model for 
elementary schools through the Call 
for Quality Schools. 

 Partnered with emerging and devel-
oping newcomer program sites to sup-
port program development, identify 
next steps to strengthen programs and 
craft implementation plans through 
intensive coaching and differentiated fferentiated ff
professional development. 

 Developed a 3-tiered professional 
learning model for newcomer teach-

ers via independent online learning, 
monthly collaborative learning and 
intensive inquiry-based learning with 
Mills Teacher Scholars. 

See p.17 highlights: Piloted compo-
nents of a newcomer teacher certifi-
cate program through inquiry-based 
professional learning.

Aligned central policies and resourc-
es by establishing funding sources 
that account for additional students 
enrolling in newcomer programs 
after the initial 20 days and updat-
ing OUSD data systems to include all 
newcomer types and time in country in 
order to produce accurate and action-
able data reports. 

 FOCUS AREAS IN 2016-17
Based on projections from Homeland 
Security and other federal agencies, 
OUSD expects to continue to receive 
and enroll a significant number of new-
comers in August 2016 and throughout 
the remainder of the academic year. To 
meet this demand, we will continue 
to strengthen OUSD’s existing new-
comer programs through a robust of-
fering of differentiated professional 
learning for teachers of newcomers 

across grade levels and content ar-
eas, and we will also support a cohort 
of elementary schools with significant 
newcomer populations to design and 
implement model programs at their 
site. In addition, in partnership with 
Oakland International High School 
(OIHS), the ELLMA office is excited to 
launch a learning lab at OIHS to serve 
as a center for professional develop-
ment, collaboration and pre-placement 
service for prospective newcomer and 
ELL teachers. Further, we will contin-
ue to codify and advance the devel-
opment of OUSD systems in service 
of newcomers, including newcomer 
enrollment projections, budget impli-
cations, and a newcomer toolkit with 
essential program components. 

Finally, we will continue to engage 
families, service providers, and oth-
er stakeholders in service of new-
comer achievement by partnering 
with the enrollment office and front 
line staff to ensure newcomer and their ff to ensure newcomer and their ff
families are brought into welcoming 
environments, maintaining partner-
ship with community partners serving 
unaccompanied minors, refugees, and 
asylees, and reconvening a newcom-
er leadership group dedicated to the 
socio-emotional and non-academic 
needs of newcomers.

PRIORITY #3
EXPAND & ENHANCE ROBUST LANGUAGE PROGRAMS - NEWCOMER PROGRAMS

118 countries are rep-
resented by all OUSD 
students.

1,181 Newcomer stu-
dents enorlled in OUSD 
schools last year

OUSD’s work to serve 
newcomers has received 
national attention with 
features from The New 
York Times, NPR, and 
KQED. 

The Teaching Channel 
has captured our work to 
train newcomer teachers 
through several video 
series. 

The Oakland Education 
Fund and the commu-
nity raised $22,793 to 
support newcomers and 
their families this past 
winter.

DID YOU KNOW...
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PRIORITY #3
EXPAND & ENHANCE ROBUST LANGUAGE PROGRAMS - NEWCOMER PROGRAM HIGHLIGHTS

ELLMA provided newcomer teach-
ers deep learning experiences 
through two inquiry-based profes-
sional learning groups this year to 
build their skills serving this popula-
tion, while also piloting experiences 
that are part of a planned newcom-
er certificate program in partnership 
with Mills College.  

During the spring semester, a cohort 
of teachers led by Mills professor 
Tomás Galguera worked to unpack 
the nexus of language, culture and 
trauma as they manifest in newcom-
er classrooms.  Participants reported 
finishing the inquiry with concrete 
understandings of how to guide stu-
dents for legal and social services, an 
understanding of the biological and 
cognitive impacts of trauma, along 
with a deeper historical and cultural 
understanding of their students.  

Starting in the fall, teachers of new-

comers also had access to a Mills 
Teacher Scholar cohort specially de-
signed for them in support of their 
inquiry around effective classroom 
practices.  With support from facili-
tators to collect classroom evidence, 
participants reported greater ability 
to engage newcomers in their learn-
ing.  Some participants will continue 
their inquiry into the 2017-18 school 
year while others join the cohort for 
the first time.

PILOTED COMPONENTS OF A NEWCOMER TEACHER
CERTIFICATE PROGRAM WITH 41 TEACHERS THROUGH 
INQUIRY-BASED PROFESSIONAL LEARNING
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 SUCCESS AREAS IN 2015-16
In service of this priority, we’re proud to 
have: 

 Prepared to launch 7 new LTEL 
courses in 2016-17 at Bret Harte, Cas-
tlemont, Elmhurst Community Prep, 
Fremont, Life Academy, United for Suc-
cess Academy and Westlake Middle 
School, surpassing our goal of opening 
5 new programs this year. OUSD provid-
ed 3 LTEL courses at Coliseum College 
Preparatory Academy, MetWest High 
School and Urban Promise Academy in 
2015-16, and it will expand its offering ffering ff
to a total of 10 LTEL courses in 2016-17. 

 Developed an LTEL handbook with 
research-driven guidelines and best 
practices to accelerate outcomes for 
LTELs, including recommended course 
models and criteria for effective proffective proff -
grams and curriculum. 

 Hosted ELL Shadowing to ele-
vate the experience and needs of 
LTELs and monitor their progress at 
Life Academy,  Roots, and MetWest. 

 Supported Common Core Teacher 
Leaders with LTEL focal students to 
develop and act on a theory of action
to accelerate the language and literacy 
growth of students to move them to-

ward reclassification. 

See p.19 highlights: Brandy Spong, 
CCTL at Roots, implements theory of 
action on intervening for LTELs.

 FOCUS AREAS IN 2016-17
Given the expansion of LTEL Courses 
offered in OUSD in 2016-17, the ELLMA ffered in OUSD in 2016-17, the ELLMA ff
office will focus on equipping these 
sites with the support and tools need-
ed to accelerate their LTELs’ progress 
toward reclassification, including 
piloting supplementary materials 
through lesson study, using oral lan-
guage assessment tools to monitor 
student progress, and providing on-
going coaching to LTEL teachers. 

In order to continue to build broader 
support for and attention to LTELs in 
OUSD, the ELLMA office will continue 
to conduct ELL Shadowing at sites 
with and without LTEL courses, and 
we will also offer a new professional 
learning series, Academic Language 
and Literacy Acceleration for Sec-
ondary (ALLAS), to provide teachers 
with foundational knowledge about 
language acquisition and build their ca-
pacity to identify language demands in 
text and task, backwards plan to embed 
language supports and foster language 
expansion. 

PRIORITY #3
EXPAND & ENHANCE ROBUST LANGUAGE PROGRAMS - LTEL COURSES

DID YOU KNOW...
Reparable Harm: Fulfilling 
the Unkept Promise of 
Educational Opportuni-
ties for California’s Long 
Term English Learners by 
Laurie Olsen was the first 
major report to highlight the 
urgent need to address and 
the academic and language 
needs of LTELs.  

 76% of ELLs are born in the US.

Long-term English Learners 
(LTELs) are students who have 
been enrolled in US Schools for six 
or more years and have not been 
reclassified.

Data shows our reclassified ELLs 
are among our most academically 
successful students district-wide.
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PRIORITY #3
EXPAND & ENHANCE ROBUST LANGUAGE PROGRAMS - LTEL COURSE HIGHLIGHTS

Like many middle and high schools 
across California, the majority of 
ELLs, nearly 58%, at Roots Interna-
tional Academy Middle School are 
Long-term English Learners (LTEL). 
Recognizing that many of these stu-
dents could benefit from language 
and literacy interventions, Brandy 
Spong, a Common Core Teacher 
Leader at Roots, reviewed ELL data to 
create a Theory of Action to increase 
LTEL reclassification.  

She took district training in Leveled 
Literacy Intervention (LLI) and then 
collaborated with language and lit-
eracy specialists to tailor the LLI pro-
gram for her students by focusing on 
writing after reading and increasing 
discussion opportunities after each 
LLI book. She also facilitated an 
ELL Shadow experience to address 
school-wide changes for Roots to 
support these students. 

Upon reflecting on her work this year, 
Brandy shared, “We have exceeded 

our school wide goals for LTEL re-
classification rates 2 years in a row, 
and many of our 8th graders proud-
ly wore ‘Reclassification Medals’ at 
their graduation ceremony.  Our 
story shows how the entire district is 
working together to support English 
Language Learners, from assessment 
to intervention to celebration.”  

Accelerating LTELs’  progress toward 
reclassification requires intentional 
focus on the language and literacy 
needs of these students. The ELLMA 
Office has  documented many of the 
best practices Brandy and other tal-
ented OUSD educators have lever-
aged in the LTEL Handbook so that 
more students will benefit.

“We have exceeded our school wide goals for 
LTEL reclassification rates 2 years in a row, and 
many of our 8th graders proudly wore ‘Reclas-
sification Medals’ at their graduation ceremo-
ny.  Our story shows how the entire district is 
working together to support English Language 
Learners, from assessment to intervention to 
celebration” 

Brandy Spong, CCTL at Roots.

BRANDY SPONG, CCTL AT ROOTS, IMPLEMENTS THEORY 
OF ACTION ON INTERVENING FOR LTELS
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PRIORITY #4
ALIGN POLICIES & PRACTICES ACROSS CENTRAL OFFICE



PRIORITY # 4 
ALIG N POLICES &  PRACTICES ACROSS CENTRAL OFFICE
Central office policies and practices should 
be designed to enhance a school’s abil-
ity and capacity to better serve ELLs and 
their families. To that end, the Roadmap 
names the following goals: 1. Review and 
refine ELL policies and effectively com-
municate them to all stakeholders, 2. use 
actionable data and tools to continuously 
improve ELL programs and instruction and 
3. recruit, hire and retain high-quality staff.  

 SUCCESS AREAS IN 2015-16
In service of these priority areas, OUSD is 
proud to have accomplished the follow-
ing: 

 Required all school principals to create 
an “ELL Plan” aligned to the OUSD Es-
sential Practices for ELL Achievement 
within the required Single Plan for 
School Achievement (SPSA) in order to 
ensure all schools identified action steps 
to serve their ELLs in 2016-17. 

 Piloted and gathered feedback on ELL 
Review tools in partnership with Stanford 
University in order to develop an ELL Re-
view process designed to engage, support, 
and hold schools accountable to complet-
ing cycles of continuous improvement in 
service of their ELLs.

 Prepared to release an updated ELL 
Master Plan, a policy document that pro-
vides guidance and direction for all staff to 

ensure that consistent, coherent services 
are provided to every ELL in OUSD, in Fall 
2016.  

Published the first annual Roadmap 
to ELL Achievement End of Year 1 Re-
port to highlight big wins from the year, 
share our progress to date toward each of 
the goals listed in our plan, and explore 
next steps for the coming academic year.

Implemented the reclassification 
process with 100% of schools complet-
ing the process and advocating on be-
half of students within given deadlines.

Research, Assessment and Data pub-
lished eight new data dashboards that 
highlight ELL fluency subgroups, CELDT 
data, and Reclassification data, in order 
to enhance and support data-driven in-
struction for ELLs.  

Translation Services Office success-
fully recruited and hired an Arabic 
translator in order to better support 
Arabic-speaking students and families 
understand key information shared by 
OUSD. 

 FOCUS AREAS IN 2016-17
In 2016-17, the ELLMA Office will con-
tinue to work collaboratively with cen-
tral office departments to align policies 
and practices to be in service of sites, so 

that they may be better positioned to 
comprehensively serve ELLs and their 
families. We will continue to clarify, im-
plement and refine the reclassification 
process and partner with the Research, 
Assessment and Data team to produce 
dashboards and tools that support sites 
to make data-driven decisions for both 
ELLs and RFEPs. 

The ELLMA office will continue to sup-
port principals and their leadership 
teams to leverage the OUSD Essential 
Practices for ELL Achievement to stra-
tegically and intentionally develop and 
implement plans to serve ELLs at their 
site. 

To support this work, we will partner with 
the Continuous School Improvement 
Office to inform the development of 
the Continuous Improvement Guide, 
the School Performance Framework 
2.0, and a newcomer program School 
Performance Framework. We will also 
pilot a school site ELL Review pro-
cess designed to progress monitor the 
implementation of the Essential Prac-
tices, serve as a critical evaluation and 
feedback protocol to inform sites’ ELL 
programs, and provide the district with 
needed information to inform our work in 
support of ELLs. Finally, in order to name 
the expected programs and practices we 
hope to see in schools, we will release an 
updated ELL Master Plan in Fall 2016, and 

plan to secure Board approval by the end 
of the year. 

Additionally, the ELLMA office plans 
to streamline our communications to 
more effectively engage and inform 
all stakeholders on policies, practices, 
and programs supported by our vision. 
This work will include the parent engage-
ment workshops named under Priority 
Two, but it will also entail expanding our 
outreach work by rebuilding our web 
presence, sharing best practices more 
widely, and convening all stakeholders 
for a bi-annual ELL Roadmap review.  

Finally, the ELLMA office will partner 
with other central office departments 
to develop policies and practices that 
are in support of ELLs and the language 
programs offered in OUSD. In particular, 
we will collaborate with the Talent Devel-
opment Division and OEA to address the 
need for bilingual educators and support 
staff in OUSD. We will also partner with 
the Welcome Center (formerly Student 
Assignment Center) to develop recom-
mendations and advocate for the neces-
sary resources to facilitate a more time-
ly administration of initial assessments 
(both CELDT and a primary language 
test) to newly enrolled students and de-
velop enrollment policies and practices 
that meet the needs of both newcomer 
and dual language programs. 
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EVERY STUDENT THRIVES!


